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Section I:  College Information 
Name of College: North Central Michigan College  Submission Date: 5-15-2008         

Web site: www.ncmich.edu                                                                                                                   
Name of Organization Receiving the Grant (if different from the college):                                   
Mailing Address of Grant Recipient: 1515 Howard St, Petoskey, MI 49770                               
  

Purpose Statement (one sentence describing the purpose of this proposal): The purpose of this 
proposal is to seek implementation funding for strategic transformation, instructional 
methodologies, and student skills and preparation innovations that will improve student 
success at North Central Michigan College.          
 
Proposed project start date:  July 1, 2008 and end date:  June 30, 2012                                                       
Total amount requested:  $400,000 over four years 
Achieving the Dream Core Team Leader Name and Title: Julieanne Tobin, Director of Enrollment 
Management                                                                                                                                   
Telephone: 231-439-6511  Fax: 231-348-6672  E-mail: jtobin@ncmich.edu 
Address: 1515 Howard St, Petoskey, MI 49770 

College President: Cameron Brunet-Koch, Ph. D.                                                                                  
Telephone: 231-348-6601  Fax:231-439-6317  E-mail: ckoch@ncmich.edu 
Address: 1515 Howard St, Petoskey, MI 49770 

Who has legal authority to execute a grant agreement on behalf of your organization?         
Name and Title: Cameron Brunet-Koch, President                                                                                
Telephone: 231-348-6601  Fax: 231-439-6317  E-mail: ckoch@ncmich.edu   
Address: 1515 Howard St, Petoskey, MI 49770 

Who authorized this budget?                                                                                                                          
Name and Title: Glenn Cerny, Dean of Technologies and Business Services                           
Telephone: 231-348-6603  Fax: 231-348-6628  E-mail: gcerny@ncmich.edu  
Address: 1515 Howard St, Petoskey, MI 49770 

Communication/Public Relations Contact Name and Title: Charlie MacInnis, Director of Public 
Relations                                                                                                                                                         
Telephone: 231-348-6839  Fax: 231-348-6628           E-mail: cmacinnis@ncmich.edu 
Address: 1515 Howard St, Petoskey, MI 49770 

Whom shall we contact regarding questions about this proposal?                                                      
Name and Title: Julieanne Tobin, Director of Enrollment Management                               
Telephone:  231-439-6511      E-mail:  jtobin@ncmich.eduAddress:                                        
1515 Howard St, Petoskey, MI 49770 
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Section II: Proposal Narrative 

Planning Process and Results 

•Describe how you collected and analyzed qualitative and quantitative data.  What student 
outcome data were examined? 

To learn about our students and achievement gaps for the Achieving the Dream (AtD) initiative, 
North Central Michigan College formed a Data Team to access college databases.   Quantitative 
data were extracted as prescribed by protocol for AtD and from a secondary model, the AtD 
Analysis Model, as suggested by our Data Coach.  Additional quantitative data was gathered 
from the annual IPEDS report and the bi-annual ACT Student Opinion Survey.  Qualitative data 
were gathered from these sources, from fishbone exercises with faculty and staff, and from 
focus groups with students.   

Data studied included graduation, persistence, and retention rates for the designated cohorts, 
as well as success rates for developmental English and math courses.  Performance was broken 
down by gender, age, part- or full-time enrollment, first time in college at North Central (FTIC), 
and first time in any college (FTIAC).  A report of ethnicity and placement in math and English 
levels was also reviewed.  

North Central was committed to campus-wide participation from the beginning and included all 
faculty and staff in the process of targeting student achievement gaps.  The data reports were 
distributed to all College personnel and input was solicited.  The Data Team members met with 
the Core Team, Strategic Planning, Student Outcomes Assessment, and Curriculum Review & 
Development of Academic Policies committees to review data and solicit comment on 
achievement gaps.  The Core and Data Teams then collaborated on identifying the key 
achievement gaps that would be used to guide our focus groups and fishbone exercises to be 
held with faculty, staff, and students.   

While North Central was able to accomplish the activities provided in our first-year work plan, 
we were faced with a number of impediments and were unable to conduct a rigorous analysis 
of student outcomes and achievement gaps.  Data extraction from our current, outdated 
computer system proved to be very difficult.  Some data elements were not retrievable for the 
cohort groups, such as financial aid information.  A great amount of time was spent gathering 
data which did not allow adequate time for the Data Team to thoroughly summarize and report 
out the information. Because we do not have an institutional researcher, the Registrar led the 
Data Team.  During the collection process, he and his assistant left the College to accept other 
positions.  While other staff were able to move the AtD initiative forward, the Data Team and 
their efforts were significantly hampered. 

Our limitations became very apparent early in the process, especially our data-analysis 
capabilities; however, we continued to systematically develop initiatives to improve student 
success.  Since launching the AtD initiative, we have begun to examine institutional policies and 
practices influencing student success, engaged students, staff, and faculty to identify needs and 
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opportunities, as well as reviewed research on best practices at other institutions which 
improved student success.  Our capabilities will continue to improve now that the Registrar and 
assistant Registrar positions at the College have been filled, and a new computer system 
upgrade will ‘go live’ in November of 2008.  This upgrade will allow us to extract financial aid 
and other information to examine student data more thoroughly.  

The College is making a long-term commitment to establishing a culture of evidence and 
strategically transforming the institution by allocating resources from our general operating 
funds to add an institutional research position in the 2008-09 fiscal year.  This position will 
provide leadership in data gathering and analysis and will train and work collaboratively with 
faculty and staff to better understand and use data collection and analysis methods 
independently.   

ωLƴ ǿƘŀǘ ǿŀȅǎ ŘƛŘ ȅƻǳ ŜƴƎŀƎŜ ŦŀŎǳƭǘȅΣ ǎtaff, students, and the community? 

Staff and faculty who attended the AtD kick-off meeting in Dallas presented information about 
the initiative and the benefits for our students at a college-wide meeting in the Fall 2007 
semester and provided an update of activities and results to-date at the Winter 2008 meeting.  
Core and Data Teams were created consisting of administration, faculty, and support staff.    
The Core Team has met weekly since the beginning of the academic year.  A series of fishbone 
exercises were held in Fall 2007with faculty and staff to explore identified achievement gaps.  In 
addition, 67% of full-time faculty participated in a discussion forum in January 2008 in which 
they explored current practices for active and collaborative learning across the curricula.  These 
discussion results were then shared with adjunct faculty at their orientation.  North Central also 
conducted three focus groups with successful developmental students (those who passed their 
developmental courses and continued their studies maintaining a ‘C’ or better grade point 
average).   

Community members were introduced to the AtD initiative through articles in the local 
newspaper and the campus student newspaper, and with updates in the monthly staff 
publication.  Our AtD coaches met separately during their visits with the Core Team, faculty, 
Student Senate, and Board of Trustees. The Director of Enrollment Management presented 
information on AtD at two community service club meetings as well as to the area high school 
counselors.  The President has spoken throughout the community about the initiative.   

We are encouraged by the level of enthusiasm and continued support from faculty and staff.  
Colleagues across the curricula now converse about improving student success and our shared 
responsibilities.  This continued support will be a key component for our institutional change. 

ωWhat priority issues arose from your data analyses and discussions?  Why did you choose 
these priorities?  

The quantitative analysis revealed: 

Á High percentage of part-time students compared to national average – 78% of cohort, 
compared to 46% at other AtD schools nationally in 2003 
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Á Students who place into developmental courses often do not register for developmental 
courses their first semester 

Á Success and persistence rates are lower for part-time students than for full-time 
students.  Of the 2004 cohort, 28.5% of part-time students persisted, as compared to 
53.3% of full-time students.  Of the 2005 cohort, 34% of part-time students persisted, as 
compared to 41% of full-time students 

Á Withdrawal rates in the lowest level of developmental math are significantly higher for 
part-time than full-time students – an average of 17.9% of part-time students withdrew 
compared to 5.0% of full-time students 

Á Low developmental success rate – cohort data shows an average failure and withdrawal 
rate in the lowest level developmental courses of 44.9% in math and 42.7% in English 

The qualitative analysis, conducted through focus groups and fishbone exercises, revealed the 
following perceptions: 

Á Many students are the first in their families to go to college, have little support, and 
little idea of which skill sets are required to succeed in a college atmosphere  

Á Students enter college not knowing what is expected of them or how rigorous college-
level coursework can be 

Á A ‘lack of connectedness’ exists among part-time students and part-time faculty.  They 
do not connect with each other or with the College 

Á Students are only on campus for classes because of other obligations 
Á Part-time students have commitments that interfere with their ability to be students 
Á Students cite advising and planning as important to their success and recommended we 
all “get on the same page” with advising 

Á Information in the catalog and transfer guides is not fully understood by students 
Á Instructors and classroom methodology make a difference to students 
Á North Central has placed an emphasis on access rather than success in student policies 

and procedures 
Á North Central offers little formal professional development for faculty to learn and try 

active and collaborative instructional methodology  
 

Implementation Plan Aimed at Institutional Transformation 

ωWhat measureable changes do you intend to achieve over the four-year period? 

•North Central’s budget will reflect a reallocation of resources from areas with low impact on 
student success to areas that have documented a high impact on student success 

• AtD will be integrated with the institution’s strategic plan 

•IR capacity will be adequate to meet demand for data and research; faculty and staff will be 
educated on research and data analysis; information produced will be relevant for program 
evaluation, strategic planning, and budgeting 
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• 75% of students placing into developmental courses will successfully complete developmental 
coursework.  Currently the success rates range from 51% to 69%  

•10 percentage points increase in students placing into developmental courses who complete 
gatekeeper coursework with a passing (P/F) or “C” grade or better 

•10 percentage points increase in students placing into developmental courses who complete 
subsequent coursework with a passing (P/F) or “C” grade or better 

ω75% of new students in Fall 2011 will be retained to Winter 2012. Currently the rate is 67% 

•50% increase in the persistence rate from the current rate of 39% to 58% in 2012 

• 8 percentage point increase in graduation rate from the current rate of 11% to 19% in 2012 

ωHow will you bring about these changes? 

We have identified three priority areas for improving student outcomes: Strategic 
Transformation, Student Skills and Preparation, and Instructional Methodology.  The design of 
each initiative incorporates the part-time students’ need for accessibility in scheduling and 
services, advancement through developmental coursework, and the potential for significant 
impact specific to North Central.  Initiatives that bring about the greatest improvements to 
student success will be brought to full scale and institutional resources will be reallocated to 
fund them.  Outside funding will also be explored. 

Priority Area #1: Strategic Transformation 

Colleges participating in AtD commit to collecting and analyzing data to create a culture of 
evidence. The most dramatic impact so far for North Central has been in the planning process; 
faculty and staff are working together to begin to change non-data driven past practices used 
for institutional decision-making and budgeting, to evidenced-based strategic planning for 
changes that emphasize student success.  Through its work with AtD, North Central has 
recognized our need to change.  Therefore, we have built directly into our plan the steps 
necessary to transform the institution.  Specifically, the College will integrate AtD into our 
strategic planning process and our student outcomes assessment goals and begin the 
implementation of the Academic Quality Improvement Process (AQIP) accreditation process. 
The College will hire an IR Director using College funds, develop a balanced scorecard system, 
and review institutional policies and procedures for their impact on student success.  In 
particular, we will pay attention to strategies that promote progress to college-level courses for 
developmental students in a timely manner.  We believe that these changes work together and 
will have a great impact on the institution to collect and use data to plan for successful student 
outcomes. 

Priority Area 2: Student Skills and Preparation 

North Central will mandate advising for students placing into developmental coursework, place 
a ‘hold’ on registration until they’ve met with an advisor, and develop a standardized, 
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sequential approach for advising developmental students. Based on assumed success, in the 
fourth year mandatory advising will be expanded to include all new North Central students.  
North Central currently has no reading courses for student placing into developmental courses; 
research will be conducted to determine the appropriate strategies and delivery methods 
needed for increased student success, especially in reading comprehension.  To ensure that 
students do not become detained in developmental coursework, we will also carefully explore 
and implement options that pair reading with content courses, with an implementation plan in 
place by Fall 2009. North Central will develop a student success course and pilot two sections in 
Fall 2009 for students who place into two developmental levels.  Based on presumed success, 
this will be expanded to mandatory placement for all developmental students by 2011 and for 
all FTIAC students in the future.  

Priority Area #3: Instructional Methodology 

The College will create a learning community by linking one section of Level I Developmental 
English with PLS 141: American Government, in Fall 2008 which, based on the success, will be 
expanded to other courses. New curriculum enhancements including math tutoring will be 
delivered in Fall 2008 in two sections of Level II Developmental math.  Based on the 
effectiveness and cost benefit, this initiative will be expanded to include Level I Developmental 
math in Fall 2010.  Faculty will have new opportunities to learn about and incorporate active 
and collaborative practices in the classroom through professional development workshops. 
Faculty Innovation Grants will be established by Fall 2009.  These grants will allow faculty to 
implement methodologies gleaned from the workshops offered each semester.  Improvements 
will be measured in student engagement, retention, and grade point average.   

ωWhat evidence or rationale suggests that your strategies will be effective in increasing 
student success? 

Research and literature support the initiatives we intend to implement.  Studies show that 
faculty development is critical in achieving student success (Richardson and Wolverton, 1996; 
Boylan & Saxon; The Center for Student Success; Seidman, Braxton et al., 2004).  Academic 
Advising is a key component to successful goal completion (King & Kerr, Upcraft et al., 2005; 
Metzner, 1989.)  First-year experience seminars and student success courses have been 
extensively researched to demonstrate a positive impact on student success especially for at-
risk students (Glass and Garrett, 1995).  Linked courses (learning communities) have been 
shown to increase student engagement and performance (Boylan, 2002; Astin, 1993; Parmer 
and Cutler, 2006).  The addition of instructors as math tutors to help students outside of class 
was demonstrated successfully at Norwalk Community College as an AtD initiative; students 
who attended the sessions had higher pass rates and lower failure rates.  The research into 
reading comprehension strategies to increase developmental (and all) student success is 
supported by a study that shows the correlation between low reading skills and low graduation 
rates by Adelman (Bailey & Alfonso, 2005) as well as by Wyatt (2003) who states that without 
adequate developmental course strategies, higher education may be losing students.  Strategic 
transformation will lay the foundation for the College to collect and analyze data and use 
resources effectively to improve student success:  “…colleges with a culture of evidence 
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understand that the best way to promote student success is to base every decision -- about 
programs, policies, budgets, and staffing – on the answer to this question: Which course of 
action will have the best effect on student learning? And the only way to know which practices 
have the best results is to repeatedly, unfailing, unapologetically look at the data” (CCSSE 
report, 2006 Findings). 

Evaluation 

ωIƻǿ ǿƛƭƭ ȅƻǳ ŀǎǎŜǎǎ ǇǊƻƎǊŜǎǎΚ 

Evaluation will be used to further refine and improve plans to increase institutional and student 
success.  The results of which will serve as our basis to reallocate funds from less to more 
successful initiatives.  Evaluations will be conducted during a course, at the end of each 
semester, and at the end of each academic year to assess progress and modify strategies.  
Quantitative and qualitative data will be used to assess progress.  Fishbone and focus groups 
will be used as formative evaluations to determine how students, faculty, and staff are 
responding to the initiatives.  A logic model for each initiative will be developed to determine 
data collection items, evaluation methods, and evaluation schedules.   

We will hold campus dialogues to process data in a collaborative and thoughtful way at regular 
intervals to develop meaningful information on which the institution will base evaluation and 
determine possible actions to improve policies, programs, or services. 

In addition, a Balanced Scorecard and Key Performance Indicators will be developed to track 
progress and to assess organizational performance.  Interim evaluation for qualitative and 
quantitative methods will be compiled and presented by the Data Team, IR, and initiative 
sponsors.  They will be presented to the Core Team every quarter and to the institutional 
community at least twice yearly. 

CCSSE will be used to set benchmarks and priorities for student engagement and active and 
collaborative instructional methodologies at the institution.  A second CCSSE will be 
administered to measure improvement and need for adjustment after three years.   

ω²Ƙƻ ǿƛƭƭ ōŜ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ŎƻƭƭŜŎǘƛƴƎ ŀƴŘ ŀƴŀƭȅȊƛƴƎ ŜǾŀƭǳŀǘƛǾŜ ŘŀǘŀΚ   

We will employ a collaborative evaluation process. The IR director will have primary 
responsibility for retrieving and summarizing the data from the institutional computer system.  
The IR director will coach the Data Team, initiative leaders, and faculty to develop skills in 
collecting, analyzing, and evaluating data.   

Institutionalizing Your Work 

ωIƻǿ ǿƛƭƭ ȅƻǳ ǳǎŜ ȅƻǳǊ !ŎƘƛŜǾƛƴƎ ǘƘŜ 5ǊŜŀƳ ǿƻǊƪ ǘƻ ŘǊƛǾŜ ƭŀǎǘƛƴƎ ŎƘŀƴƎŜ ƛƴ ŎƻǊŜ ǇƻƭƛŎƛŜǎ ŀƴŘ 
practices at your institution? 

ω²Ƙƻ ǿƛƭƭ ƭŜŀŘ ǘƘƛǎ ǿƻǊƪ ŀƴŘ Ƙƻǿ ǿƛƭƭ ǘƘŜȅ engage others inside and outside the institution?  
What will be the role of the president/chancellor and the governing board? 
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ωIƻǿ ǿƛƭƭ ȅƻǳǊ Ǉƭŀƴǎ ƛƴŦƭǳŜƴŎŜ ǘƘŜ ŀƭƭƻŎŀǘƛƻƴ ŀƴŘκƻǊ ǊŜŀƭƭƻŎŀǘƛƻƴ ƻŦ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŜǎƻǳǊŎŜǎ 
for 2008-2009 and beyond? 

The following section addresses the three questions above. 

The College is choosing to become engaged in the continuous cycle of data analysis, 
implementation, evaluation, rework, and refinement.  This past year, the Strategic Planning 
Committee investigated North Central Association’s Academic Quality Improvement Program 
(AQIP) and is recommending that the College become engaged in the AQIP process.  North 
Central has been inefficient in the collection of meaningful data on which to base decisions.  
Our lack of sophistication in this area has been the result of limited resources.  AtD has helped 
us to realize how limited we are in collecting even the simplest of data elements.  Because of 
this realization, we will use evaluation, data analysis, and Balanced Scorecard results to 
establish a culture of evidence and continuous improvement process.  These results will serve 
as a basis for resource allocation for those programs and activities that prove to have the 
greatest impact on student success.  

North Central is an organization where faculty, staff, and administrators are encouraged to be 
involved in the College community.  The process we used to develop our AtD proposal reflects 
the culture of North Central: all members of the core committee (plus others) were involved in 
developing and writing our proposal. 

With the College consciously focusing on student success, we are becoming aware that it is a 
learning process for us, too.  We recognize that we need to invest in our faculty and staff 
through professional development activities that will help all of us become agents of change 
and have a positive impact on student success and achievement. 

North Central is beginning to experience a paradigm shift from concentrating on student 
headcount and credit hour numbers to focusing on student learning, achievement, and success.  
In less than one year, faculty and staff have responded positively and increased their 
commitment to examining our policies and practices in relation to student success.  The 
President realizes that it is her responsibility to ensure that the College makes decisions and 
alterations based on data while keeping the Board of Trustees informed and engaged in the 
process.  In A Culture of Evidence, the authors highlight the reality of the requirement of 
accountability for colleges and universities (p. 18), and indicate that accountability requires us 
to have broad-based involvement of our stakeholders. The President is committed to reviewing 
evidence with the Board on a routine basis and ensuring that College committees are charged 
with student success and achievement as their core mission and will ensure that they have 
adequate resources to accomplish this mission.  The focus on success for all students, especially 
part-time and developmental students, will be integral to how North Central operates. 
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Notes 

Some of the measureable outcomes have been stated in a percentage point increase rather 
than a ‘from/to’ statement.  Further data analysis is necessary to accurately state the 
measurable outcomes as ‘from/to’ statements.  As noted in the narrative, NCMC does not have 
a full-time IR person.  We are rectifying this situation during the first implementation year by 
establishing a full-time IR Director position funded by the College.  Further data analysis will be 
the first priority for this position. 
 
Retention is defined as student enrollment in a fall semester and re-enrollment in the next 
winter semester. 
 
Persistence is defined as student enrollment from fall of one academic year through re-
enrollment in the next fall semester. 
 
The fishbone exercise is a root-cause problem analysis exercise. 
 
Computer software programs such as My Skills Tutor will be continued with institutional funds 
after AtD grant funding has ceased. 
 
 
 



 

10 North Central Michigan College                                                                                                                                                                                                                 Action Plans 

 

Section III.  Proposal Action Plan and Timeline 

Priority Area 1: Strategic Transformation    Initiative: Integrate Achieving the Dream, Student Success, and Strategic Planning  

Evidence/ Rationale:  North Central, like many other colleges, has celebrated enrollment growth without examining current students’ success.  

Through AtD we have realized that the success of our entering students is too critical to be left unattended. We now know too many leave 

without earning an educational credential. We now know too many leave after their first semester and after the first year. Many of our students 

enter with poor skill levels, and they have been left to navigate our systems on their own. We are pledging our resources to determine what 

works at our institution and encourage the growth of successful programs and services which target student success. The College will integrate 

all of its successful Achieving the Dream initiatives into its strategic plan and identify measurable outcomes. We will coordinate College 

committee-work, currently being done in isolation, such as Strategic Planning, AQIP, Achieving the Dream, and Student Outcomes Assessment, 

and hire an Institutional Researcher (with College funds) to assist the College in its strategic transformation.   

Implementation Plan: 
Á 2008-2009: Realign campus responsibilities to assist in transformation of organization: develop strategy with leaders of Student 

Outcomes Assessment Committee (SOAC), AtD, Strategic Planning, and Administrative Council.  Develop a balanced scorecard 
(dashboard) to monitor and manage the identified student success indicators, measurements for strategic plan, key performance 
indicators, and student outcome assessments. 

Á 2009-2010: Establish AQIP process and educate campus.  Educate campus on balanced scorecard (dashboard) and report on the 
identified student success indicators, measurements for strategic plan, key performance indicators, and student outcome assessments.  
Begin to redistribute College resources to sustain successful AtD initiatives. 

Á 2010-2011: Conduct yearly all-campus discussions on the overlapping of AtD, SOAC, Strategic Planning, and AQIP accreditation.  Further 
develop College budget redistribution to sustain successful AtD initiatives.  

Á 2011-2012: College is engaged in a continuous improvement process with AtD, Strategic Planning, and AQIP in alignment.  College plans 
to fully support successful AtD initiatives. 
 

Measurable Changes after Two Years:  
Á Planning and assessment will be a coordinated effort at North Central 
Á A system will be in place to allow for the objectives and initiatives for North Central Michigan College’s AtD plan to be embedded in the 
College’s strategic plan                                                                                                                                                                                                                        

Á Student outcome assessment initiatives are incorporated in both Achieving the Dream and strategic planning 
Á Key performance indicators, student success indicators, and student outcome assessments are regularly reported to college community 

and Board of Trustees 
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Measurable Changes after Four Years:  
Á All successful AtD initiatives will be embedded into the College Strategic plan, with appropriate, measureable outcomes 

Á AQIP system will incorporate all successful AtD initiatives 

Á Key performance indicators, student success indicators, and student outcome assessments are regularly reported to college community 

and Board of Trustees 

 

 

 

Work Plan 08/09 09/10 10/11 11/12 Lead Staff Budget 

Realign campus responsibilities to assist in transformation of organization.  
Initial meeting with SOAC, AtD, Strategic Planning, Administrative Council. 

X    President  

Strategy developed and implemented for joint meeting and identification of 
newly coordinated committee structure. 

X X X X President, SOAC Chair, 
AtD Chair 

 

Develop a balanced scorecard (dashboard) to monitor the identified student 
success indicators, key performance indicators, and student outcome 
assessments.  Dashboard is also used for strategic monitoring and 
management; all outcomes reported to college community and Board of 
Trustees. 

X    IR, President, IT  

Establish AQIP process and educate campus.  X   President, IR, 
Instructional Dean 

 

Educate campus on balanced scorecard (dashboard) and report on the 
identified student success indicators, measurements for strategic plan, key 
performance indicators, and student outcome assessments. 

 X X X IR  

Begin to redistribute College resources to sustain successful AtD initiatives   X X X President, 
Administrative Council 

 

Campus-wide updates on the overlapping of Achieving the Dream, SOAC, 
Strategic Planning, (and AQIP accreditation when appropriate). 

X X X X President  

Refine strategic planning process and related resource allocation process; use 
refined processes to update strategic plan and resource allocation. 

X X X X President, 
Administrative Council 

 

College plans for fully supporting successful AtD initiatives   X X X President, 
Administrative Council 

 



 

12 North Central Michigan College                                                                                                                                                                                                                 Action Plans 

 

Section III.  Proposal Action Plan and Timeline 

Priority Area 1: Strategic Transformation         Initiative: Create a Culture of Inquiry   

Evidence/Rationale:  North Central has limited capacity in its ability to collect and analyze data.  Decisions in the past have been based on “raw 

number” analysis as opposed to thoughtful analysis of data.  There was an overdependence on “intuitive” reasoning.  North Central is 

implementing a new administrative software program, which should improve our access to student data.  The College must significantly increase 

the use of data regarding student progress and success.  The College will hire an institutional research (IR) professional to guide our efforts. 

Implementation Plan: 
Á 2008-2009: Hire an Institutional Researcher to help transform the College into an evidence-based organization.  Reallocate College 

resources to fund the Institutional Researcher.  New administrative software in place. Planning year cohort analysis will be fully 
completed and a process for annual cohort analysis will be established.  Produce AtD cohort data and send to JBL Associates; produce 
term data throughout the year.  Produce data for each year’s cohort. 

Á 2009-2010: IR establishes institutional system to collect and report data; trains AtD Core and Data teams. Produce AtD cohort data and 
send to JBL Associates; produce term data throughout the year.  Produce data for each year’s cohort. 

Á 2010-2011: IR trains faculty and others on collection and interpretation of student success data. Produce AtD cohort data and send to 
JBL Associates; produce term data throughout the year.  Produce data for each year’s cohort. 

Á 2011-2012: Faculty and staff are independently able to analyze data reflecting student success indicators.  Use of data is integrated into 
all significant College planning processes.  Produce AtD cohort data and send to JBL Associates; produce term data throughout the year.  
Produce data for each year’s cohort. 
 

Measurable Changes after Two Years:  
Á The institutional researcher will provide training to the Achieving the Dream Core and Data teams 
Á IR will help faculty and staff identify and clarify questions to be answered 
Á IR will examine our student success indicators and share results with appropriate departments 
Á IR will guide the discussion on data analysis (to determine which activities should be continued, abandoned, revised)  
Á The College will have in place an institutional system to utilize data to make decisions   
Á Strategic Planning  Committee will utilize data in the development of its plan and in the development/creation of future plans   
Á The College will utilize the new software in order to track success indicators 
Á Institutional reporting will shift: demographic data elements will be reported by the Registrar; enrollment trends will be reported by the 
Director of Enrollment Management; data reflecting student success indicators will be reported by the Institutional Researcher  
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Measurable Changes after Four Years:  
Á IR will help faculty and staff identify and clarify questions to be answered 
Á IR will examine our student success indicators and share results with appropriate departments 
Á IR will guide the discussion on data analysis 
Á The College will have in place an institutional system to utilize data to make decisions 
Á The Strategic Planning Committee will utilize data to evaluate its plan and in develop future plans 
Á Faculty and staff will be able to independently gather, collect, and analyze data reflecting student success indicators  
Á Faculty will know how to use data to analyze student success in their courses/programs  
Á Data will be utilized by College committees as they identify and evaluate their initiatives 

 

Work Plan 08/09 09/10 10/11 11/12 Lead Staff 

Hire an Institutional Researcher (IR). X    President 

IR trains Achieving the Dream core and data committee. X    President,  
AtD Chair 

New administrative software in place.   X   Dean of Technology/ Business Services 

Planning year cohort analysis will be fully completed and a process 
for annual cohort analysis will be established.   

X    IR 

IR creates and presents reports reflecting student success 
indicators. 

 X X X IR 

IR provides focus group training.  X X X IR 

Establish an institutional system to utilize data to make decisions.  X X X IR, 
President 

Establish a system for monitoring and tracking student success. X X X X IR 

IR trains faculty and others on collection and interpretation of 
student success data. 

  X X IR 

Examine data produced on a regular basis for program review as 
part of the planning process.  Reports on student Achievement and 
success will be provided to faculty and staff (following each fall 
and winter semester). 

 X 
 

X 
 

X 
 

IR, 
President 

Produce AtD cohort data and send to JBL Associates; produce term 
data throughout the year.  Produce data for each year’s cohort. 

X X X X IR, 
Data Team 
Chairs 
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Section III.  Proposal Action Plan and Timeline 

Priority Area 2: Student Skills & Preparation                                             Initiative: Strengthen Advising Services 

The College will implement a mandatory academic advising process for developmental students. This process is designed to integrate students’ 

personal and academic goals, address their cognitive and social development, and establish the relationship between education and life 

experiences. North Central believes that developing and implementing mandatory advising processes will assist students in navigating through 

the college system, with the ultimate outcome of completing educational goals.  Currently, the College does not require students to see an 

advisor. Our new process has been launched with students admitted for fall semester 2008 who are most at risk for academic success: those 

who place into one of two developmental English courses, and/or the lowest developmental math course. These students are now required to 

see an academic advisor before they can register for courses.  

Evidence/Rationale: Faculty fishbone exercises and student focus groups conducted in Fall 2007 and Winter 2008 identified advising as a 
concern and in need of improvement. We believe mandatory developmental academic advising will have an immediate impact on “at-risk” 
students: 
Á In the 2004 and 2005 cohorts, 20.9% of new students placed into one of two developmental English courses, and 38.2% placed into one 

of two developmental math courses.  
Á In these same cohorts, an average of 35% of students who placed into a developmental math course, and an average of 64% who placed 

into a developmental English course actually enrolled in these courses in their first semester. Students choose to enroll in other kinds of 
coursework, hence they are not beginning their academic careers with courses designed to maximize their success.   

Á Students in focus groups recommended that we make advising mandatory and “clean-up our act” so that advising information was 
correct. 

Á Faculty fishbone exercises and student focus groups revealed that students do not know how to navigate college systems, don’t 
understand the culture, customs, and terminology of higher education, and as a result fail to behave in ways that would maximize their 
academic success.   
 

National research shows that developmental college students who fail to enroll in developmental coursework are less likely to be subsequently 

successful in college.  Both Norton (1999) and Jur (1998) in separate studies found that students who took developmental courses were more 

successful (GPA, persistence, degree completion) than those who did not. Enrollment in developmental coursework, however, is only part of the 

solution. College students who place into developmental college courses are often referred to as “at-risk” in research literature.  At-risk students 

exhibit different attitudes toward themselves and education than other students. While at-risk college students have decided “to try” college, 

their opportunities for success are hampered by the following: 
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Á difficulty in perceiving alternatives to present situations 
Á sense of “learned helplessness” and uncontrollable failure  
Á inability to set realistic goals 
Á limited perceptions of the pay-offs for getting an education (Roueche & Roueche, 1993.) 

 
Research has shown that the missing element can be the human connection that comes from establishing a relationship with a college official, 

such as an advisor.  “Good advising may be the single most underestimated characteristic of a successful college experience. “ (Light, 2001, p. 81) 

Tinto, 1987, wrote “there are reasons to suspect that social and intellectual contact beyond the classroom may be as important, if not more 

important, to persistence in commuting colleges as it is in residential ones” (p75).  Habley & McClanahan (2004), summarizing ACT survey results 

from community college professionals,  isolated three retention factors having the greatest contribution to student retention in two-year public 

colleges, including “advising interventions with selected student populations, integration of advising with first-year programs, and increased 

advising staff. “(p. 6) 

Implementation Plan: 
Á 2008-2009: Establish mandatory advising for new students placing into developmental-level English and/or math.  Purchase a 

computerized skill-building program that would allow students to practice basic skills prior to taking or retaking placement tests.    
Provide professional development opportunities for the advising staff. Create and purchase information that reinforces student success 
for distribution during the advising session.  Establish a grouping of developmentally appropriate courses to recommend to students 
along with their developmental courses.  Investigate alternative advising methods that would accommodate all North Central students.  
Create a task force to explore faculty advising for upper-level students. Create benchmarks where they do not exist and assess 
qualitatively and quantitatively on a semester/yearly basis. 

Á 2009-2010: Create videos on short subjects that involve introduction and orientation to college.  Pilot faculty advising using the Natural 
Science department faculty.  

Á 2010 -2011: Continue and strengthen activities from the past two academic years. 
Á 2011-2012:  Establish mandatory advising for all first-time-in-college (FTIC) North Central students; establish faculty advising for second 

year/3rd semester returning students. 
 
Measurable Changes after Two Years:   
Á Percentage of students placing into developmental courses who see an academic advisor increases to 95% (no previous data exists) 
Á 5 percentage point increase in the number of students placing into developmental courses enrolled in developmental English 

coursework in the first semester:  Current rate of 64% increases to 69%. 
Á 10 percentage point increase in the number of students placing into developmental courses enrolled in developmental math coursework 

in the first semester:  Current rate of 35% increases to 45%. 
Á Implement an attendance tracking system in developmental courses to aid in advising process 
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Á 10 percentage point increase in the success rate of developmental coursework. 

Measurable Changes after Four Years:                         
Á 10 percentage point increase in number of students placing into developmental courses who complete gatekeeper coursework with a 

passing grade ‘C’ or better 
Á 15 percentage point increase in the success rate of developmental coursework in comparison to 2004 cohort 
Á Mandatory advising for all incoming North Central students who are FTIAC 

References 
Grubb, W. N. & Associates (1999).  Honored But Invisible: An Inside Look at Teaching in Community Colleges. New York: Routledge. 

Habley, W.R. & McClanahan, R. (2004). What Works in Student Retention? Two Year Public Colleges. Iowa City, Iowa: ACT, Inc. 

Jur, B. (1998). Developmental course work and student success. Michigan Community College Journal: Research& Practice, 4, (2), 59-64.  

Light, R.J.  (2001). Making the Most of College. Cambridge, MA: Harvard University Press. 

Roueche, J. E., & Roueche, S. D. (1993). Between a rock and a hard place: the at-risk student in the open-door college. Washington, D.C., 

The American Association of Community College Press. 

Tinto, V. (1987). Leaving College: Rethinking the causes and cures of student attrition. Chicago: The University of Chicago Press.  

 

 



 

17 North Central Michigan College                                                                                                                                                                                                                 Action Plans 

 

 

 

 

 

Work Plan  Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff Budget 

Establish mandatory advising for new students placing into developmental-
level English, Reading, and Math courses. Elements: 1

st
 appointment before 

initial enrollment; 2
nd

 appointment within first 5 weeks of semester; 3
rd

 
appointment prior to enrollment for next semester; mandatory meeting with 
advisor if withdrawing from courses; early alert cooperation from faculty. 

X X X X Student Services 
counseling and 
advising staff 

 

Purchase a computerized skill-building program that would allow new students 
to practice basic skills so that they could re-test in English, Reading, and Math. 

X    Learning Support 
Services 

 

Create videos on short subjects like Understanding your Test Scores, Entry to 
College, Basic Orientation Information 

 X X  Student Services & 
Academic Media staff 

 

Send one advising professional regularly to a NACADA institute or national 
conference. 

 X  X Student Services  

Professional development for advisors (advising as a course – create syllabus; 
advising as a developmental process – create indicators appropriate for 
advising sessions), including group field trips to other institutions. 

X X X X Student Services  

Create/purchase publications (new student folders, advising and student 
readiness information, College resources, advising checklists); mailings and 
postage. 

X X X X Student Services  

Establish a grouping of developmentally appropriate courses that students can 
take (study skills, basic computer skills) to augment their developmental 
academic courses 

X X   Student Services  

Investigate new ways to advise to accommodate mandatory advising for all 
North Central students: online/ group/orientation course 

X X X  Student Services  

Create task force to explore faculty advising for upper-level students X X   Student Services,  
Faculty,  Instructional 

 

Pilot faculty advising using natural science department faculty  X X  Science Faculty  

Establish mandatory advising for all FTIC  North Central students; establish 
faculty advising for second year/3

rd
 semester returning students 

   X Student Services  

Create benchmarks where they do not exist and assess qualitatively and 
quantitatively on a semester/yearly basis 

X X X X Student Services  
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Section III.  Proposal Action Plan and Timeline 
Priority Area 2: Student Skills & Preparation Initiative: Create a Reading Comprehension Solution 

North Central Michigan College requires assessment testing in reading, writing, and math. These scores are used to place students in appropriate 

math and English courses, but we do not currently have interventions in place to assist students who score poorly in reading, nor any for 

students who faculty suspect do not comprehend what they are reading.  Research supports the importance of reading skills across the 

curriculum, and it’s clear that assisting our students with reading skills will affect their ability to achieve success in developmental and gateway 

courses. We propose to hire reading consultants who will work with the College to develop appropriate interventions for our students to help 

them gain essential skills without deterring them significantly in their progress toward a degree or certificate which is crucial in meeting the 

needs of our large part-time student population.  We will explore methods to increase student comprehension of reading materials by causing 

students to become more engaged in the classroom through active and collaborative learning methods. We will also engage the faculty across 

the curriculum, through professional development and with support, to teach content area reading in every course.  

Evidence/Rationale:  A report produced by Learning Support Services showed that 73% of students who took the COMPASS in preparation for 

entry into the Fall 2004 semester placed below college-level reading.  Further, 13% placed into a level that indicated an extreme deficiency in 

reading comprehension that puts them the most at-risk for success in college-level coursework; the remaining 60% indicated varying degrees of 

issues with reading comprehension below the college level.   

A significant gap exists between the number of students who attempt developmental courses and those who actually pass them. According to 

cohort data, 51% pass English 090, 63% pass English 096/106, and 51% pass Math 090. Furthermore, 35% of the 2004/2005 cohort average 

persist from year to year. Reading instruction is an element of most developmental course sequences, especially at community colleges. Wyatt 

(2003) concludes that higher education may be losing students who are able because institutions do not have adequate developmental 

education strategies in place. According to a study by Adelman, students with low reading skills are less likely to earn a college degree (cited in 

Bailey & Alfonso, 2005). Additionally, when asked in an interview what he would recommend for meeting the needs of developmental students, 

Adelman noted that “the most serious developmental problem…is reading” (Akst, 2007).  

Implementation Plan 

Á 2008-2009: Hire a reading consultant (or group of consultants) who will help the College review reading needs and make 
recommendations for developmental reading assistance for students. The consultant(s) will work with the Developmental Education 
Coordinator, all Associate Deans, and Dean of Instruction to come up with a recommendation for the College based on COMPASS 
assessment scores and performance in gateway courses. These reading assistance initiatives may take many forms including: creating a 



 

19 North Central Michigan College                                                                                                                                                                                                                 Action Plans 

 

developmental reading course; using a computer-based reading tutorial program; requiring individual reading mentorships.  Depending 
on our results, we may develop a course, revise curriculum, etc. to meet student needs. Connect COMPASS and ACT * placement scores 
to the new range of reading assistance initiatives. Explore the correlation of reading scores to performance in gateway courses. 

Á 2009-2010: Begin offering reading assistance initiatives through advisor recommendation and student placement. Test students who 
complete any reading assistance initiatives to measure their COMPASS reading score. Compare the score after reading assistance 
initiatives against the placement score that directed them into the courses. Make adjustments in placement as necessary. 

Á 2010-2011: Students will be mandatorily placed into reading assistance initiatives (revised if needed based on the previous year’s 
experience) based on placement scores. Student performance after completing reading assistance initiatives will continue to be 
monitored. Faculty will develop strategies to link reading assistance initiatives with content courses. 

Á 2011-2012: Students will be placed in reading assistance initiatives with an option of choosing a paired content course with reading 
assistance initiatives. 

 
Measurable Changes after Two Years 
Á Reading assistance initiatives will be in place, addressing needs of our students 
Á Increase (+5 percentage points) in ‘C ‘or better grades in developmental and gatekeeper courses 
Á Strategies for reading assistance for content courses across the campus will be ready for deployment 
Á At least 75% of students completing reading assistance strategies will improve their COMPASS reading score by 10 points 

 
Measurable Changes after Four Years    
Á Mandatory placement of students in need of reading assistance initiatives 
Á Increase (+10 percentage points) in ‘C’ or better grades in developmental and gatekeeper courses 
Á Strategies will be in place for mandatory assistance to students in need of reading skills 
Á At least 85% of students completing reading assistance strategies will improve their COMPASS reading scores by 10 points 

 

Work Plan Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff Budget 

Research current and best practices at other institutions; develop modes of 
delivery/instruction for NCMC; train faculty  

X    Reading consultant(s); 
Developmental Education 
Coordinator 

$12,000 

Consultants will work with faculty to define reading issues across the curriculum 
and help develop reading initiatives and appropriate assessments. 

X    Reading consultant(s); 
Developmental Education 
Coordinator 

Explore the correlation of reading scores to performance in gateway courses. X X X X Developmental Education 
Coordinator 
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Implement reading assistance initiatives through NCMC’s curriculum review 
process as necessary. 

X    Associate Dean for Instruction; 
Developmental Education 
Coordinator 

 

Connect reading assistance initiatives to COMPASS placement scores to target 
populations who will benefit most.** 
 

X    Director of  Learning Support 
Services; Developmental 
Education Coordinator 

 

Provide faculty development for including reading instruction in content 
classrooms across the curriculum. 

 X X X Dean of Instruction Faculty 
developm
ent funds 

Implement reading assistance initiatives through advisor referral, based on 
COMPASS score information and student’s perceived needs. 
 

 X   Student Services; Associate Dean 
for Instruction 

 

Administer COMPASS reading comprehension test as exit indicator of 
performance for reading assistance initiatives. 

 X X X Learning Support Services; 
Reading instructors 

$750 

Implement mandatory reading assistance initiatives for students below college-
level competency as determined by NCMC. 

  X X Developmental Education 
Coordinator; Student Services; 
Learning Support Services 

 

Explore linking reading assistance initiatives with content courses, especially 
gatekeeper courses; offer linked courses. 

 X X X Reading instructors; Content 
course/gatekeeper course 
instructors; Associate deans; 
Dean of Instruction 

 

Send one professional to a national reading conference for updates on current 
methods. 

X  X   $4,000 

 

References 
Akst, G. (2007). Postsecondary attendance and success patterns: An interview with Clifford Adelman. Journal of Developmental Education. 31, 14-16. 

Stahl, N. A., & Boylan, H. R. (Eds.). (2003). Teaching Developmental Reading: Historical, Theoretical, and Practical Background Readings. Boston: Bedford/St. 

Martin's. 

Bailey, T. R., & Alfonso, M. (2005). Paths to Persistence: An Analysis of Research on Program Effectiveness at Community Colleges (Vol. 6). Indianapolis: Lumina 

Foundation for Education. 

 
*COMPASS provides correlating scores between COMPASS and ACT since they are products of the same company. 
**COMPASS and ACT scores are currently used, with writing and e-Write scores, to place student in our writing courses. 
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Section III.  Proposal Action Plan and Timeline 
Priority Area 2: Student Skills & Preparation       Initiative: Design and Implement Student Success Course 

The College will create a Student Success Course designed to increase student retention, persistence, and success in college courses.  It will be 

initially targeted at students who place into developmental coursework and expanded to encompass all First Time in any College (FTIAC) 

students.   It will be team-taught by full- and part-time faculty, Student Services, and other instructional staff.  After a brief period researching 

model student success courses, we will collaborate on the design most appropriate for North Central students, keeping in mind the large 

population of part-time students, and exploring alternate methods of delivery.  Though this course will not be mandated, we will identify 

appropriate students through our new intensive advising process.  We will mandate it after piloting the course for two years to provide time for 

course refinements and to plan for scheduling and staffing needs to accommodate a larger number of students. Our hypothesis is that students 

who have developed a connection with the faculty and staff teaching the course and learned the skills needed to be successful students at the 

beginning of their studies will be retained, persist, and succeed at greater rates than students who do not complete the Student Success Course.      

Evidence/Rationale:  Student success courses have been shown in literature to have a positive impact on the retention and persistence rates for 

students and in particular those who take a success course in conjunction with needed developmental courses (Zeidenberg, Jenkins, Calcagno, 

2007; Derby & Smith, 2004). Students also come to college without educational and career goals, poor study habits, and lack of awareness of 

success strategies (Zeidenberg, Jenkins, Calcagno, 2007).  Valencia Community College has countered this with their success course with an 

increase in retention of FTIC students from 58% in 1988 to 79% in 2004 (CCSSE Highlights, vol 4).  Data from North Central shows the total 

persistence rate from year 1 to year 2 is an average of 35% for cohort years 2004 and 2005.  The impact of this low persistence rate is significant 

with more than 400 students leaving the College each year with no educational credential.  We are designing this course to address three main 

North Central student characteristics: 

1) A significantly high percentage of part-time students.  Research from the Data Notes Nov/Dec 2007 cited that the average from AtD 
colleges in 2003 was 46% part-time students.  These students less likely to succeed than full-time students and have lower rates of 
persistence.  North Central has a much higher percentage (78.5-77.4%) of part-time students in our cohorts for 2004 and 2005. 

2) A high percentage of students who are placed into at least one developmental course.  In the cohort years 2004 and 2005, there was an 
average of 43% placed into either English and/or math developmental areas with a high level of non-success in these developmental 
courses. 

3) Students are academically unprepared and are unaware of the expectations and demands needed to be successful in college.  This was 
expressed in the faculty and staff fishbone exercises and student focus groups. 
 

Implementation Plan: 
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Á 2008-2009: Develop a course that will be team-taught by faculty and staff.  The course development will be led by the Developmental 
Education Coordinator and Dean of Student Services. 

Á 2009-2010: Offer two pilot sections in Fall 2009.  Registration in the course will be highly recommended through mandatory advising for 
students placed into two developmental courses.  Conduct an evaluation of course and improve and expand based upon results. 

Á 2010-2011: Offer four sections in Fall 2010.  Placement in the course will be highly recommended through mandatory advising for 
students placed into two developmental courses.  Evaluate and expand course as part of a continuous improvement process. 

Á 2011-2012: The course is mandatory for all developmentally-placed FTIC students. Expand to number of sections needed to meet all 
developmentally-placed incoming FTIC students.   Policy and plans developed to make course mandatory for all FTIC students.  

Measurable Changes after Two Years:    
Á Students enrolled in the success course will demonstrate mastery (‘C’ or better) of 70% of student success modules delivered in the 

course.  
Á 60% of students who successfully complete the Student Success Course will have a GPA of 2.0 or higher in their first semester.  
Á The retention rate for students enrolled in a Student Success Course will be 10 percentage points higher than those placed into two 

developmental courses not enrolled in a Student Success Course. 
Á 10 percentage point increase in persistence for those who have taken the Student Success Course.  

 
Measurable Changes after Four Years:    
Á Students enrolled in the success course will demonstrate mastery (C or better) of 80% of student success modules delivered in the 

course.  
Á 70% of students who successfully complete the Student Success course will have a GPA of 2.0 or higher in their first semester.  
Á The retention rate for all FTIC students placing into development courses will be 10 percentage points higher than the current College 

rate of 67%. 
Á The persistence rate for all FTIC students placing into developmental courses will be 20 percentage points higher.  

References 
Zeidenberg, Matthew, Davis Jenkins, and Juan Carlos Calcagno. “Do Student Success Courses Actually Help Community College Students 
Succeed?” Community College Research Center Brief  36  (2007). 

 
“MetLife Honors Valencia Community College”  CCSSE Highlights.   4. 8  (2005). 
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Work Plan Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff Budget 

Ia: Course Development: Dean of Student Services and Developmental 
Education Coordinator to coordinate Planning year; Meeting schedule 
set; team assembled 

X    Dean of Student Services 
& Developmental 
Education Coordinator 

 

Ib: Research best practices; assignments made for each member; 
travel to observe successful programs at other schools; work plan set 

X    Dean of Student Services 
and Developmental 
Education Coordinator 

$1500 

Ic: Determine course content (modules) and measurement for 
competency for each module; Syllabus developed 

X    Dean of Student Services 
and Developmental 
Education Coordinator 

 

II: Training Needs: coordinators assess training needs for instructors of 
class;  schedule training 

X X   Dean of Student Services 
and Developmental 
Education Coordinator 

$1,000 

III: Approval Process:  Prepare documents for submission to 
Curriculum Review & Academic Policy Committee for October 2008, 
Place in 2009 catalog, web, and schedule  

X    Dean of Student Services 
and Developmental 
Education Coordinator 

 

IV : Selection process; Meet with counselors, advisors to review course 
content and goals;  define recruitment process and determine possible 
student incentives; Fill two sections fall 2009 

 X X  Dean of Student Services 
and Developmental 
Education Coordinator 

$2000 

V: Launch course; Two sections of course on Fall 2009 schedule   X     

VI: Formative Process; Conduct Focus Groups, Report on retention and 
success for students in fall course and modify as necessary 

 X X X Dean of Student Services, 
IR, Developmental 
Education Coordinator 

$500 

VII:  Expansion process; Recruit additional faculty and staff for 2 
additional courses; determine alternate delivery models 

  X X Dean of Student Services 
IR, Developmental 
Education Coordinator 

 

VIII: Evaluation Process; Continuously evaluate student success in 
course using qualitative and quantitative data; Comprehensive report 
and recommendation to bring to full scale 

 X X X Dean of Student Services $500 
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Section III.  Proposal Action Plan and Timeline 
Priority Area 3:  Instructional Methodology  Initiative: Create a Learning Community through linked Political Science and English Courses 

The classroom in community colleges is the primary place where a sense of community can be achieved.  Large numbers of part-time students 

and conflicting obligations limit time students spend on campus.  In addition, students often don’t understand how courses are interrelated to 

future use in the workplace or are applicable to their lives.  Our plan is to create a small-scale learning community by pairing two courses: a Level 

1 writing course and a social science course, Introduction to American Government.  We will begin on a small scale, focusing on one linked 

writing assignment in Fall 2008 while preparing for the first fully linked course in Winter 2009 in which all writing assignments and exams will be 

linked.  Our goal is to demonstrate that paired courses will increase student engagement, course success, and retention.  With the assumed 

success of paired courses, we will expand the offerings throughout the social sciences division and on to other gatekeeper courses by 2012. 

Evidence/Rationale:  North Central has a large population of part-time students.  These students are, in general, at-risk for successful outcomes.  

We sought linked courses that many students would generally pair to start our foray into learning communities.  The pass rate for Level 1 English 

is 63.4% (Fall 2004 cohort data) and many students elect Introduction to American Government to satisfy their social science requirement so this 

pair was chosen. Parmer & Cutler (2006) found that collaborative learning, as a linked writing assignment will provide, is a significant predictor of 

retention. By pairing these courses, we are creating a sense of community and higher level of engagement for both students and faculty:  

students will interact with each other more frequently through their work on common assignments, and the faculty teaching these courses will 

be able to discuss and develop effective collaborative teaching and learning methods.  A Temple University study revealed that learning 

communities’ participants were retained to the second fall semester at rates 5 to 9 percent higher than comparison groups of nonparticipants 

(cited in Upcraft, Gardner, Barefoot, p. 373). We, too, expect to see measurable improvements in the course success and retention rates and 

levels of student engagement.  

Implementation Plan: 
Á 2008-2009: One section of PLS 141 and ENG 095 will be paired with a common writing assignment. In winter, the full section will be 

paired. Student engagement will be measured using Classroom Assessment Tools (CATs) in both courses. 
Á 2009-2010: Three paired sections will be offered with multiple instructors involved. We expect to see an increase in course success. 
Á 2010-2011: Six paired sections will be offered with multiple instructors and multiple subject areas within social sciences.  
Á 2011-2012: Eight paired sections will be offered; gatekeeper and other high-risk courses will be targeted. We expect to see increases in 

course success and student retention. 
 
Measurable Changes after Two Years:    
Á Student engagement will increase measured by Classroom Assessment Tools (CATS) in paired sections 
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Á Three (3) paired sections will be offered with multiple instructors involved 
Á 5 percentage point increase in students receiving a ‘C’ or better in paired courses compared to those taking the same non-linked courses 

Measurable Changes after Four Years:    
Á Student engagement will increase measured by CATs across paired sections and correlated with CCSSE data 
Á Eight (8) paired sections will be offered, targeting social sciences and other gatekeeper or high-risk courses 
Á Increase in number of students receiving a ‘C’ or better in paired courses compared to those taking the same non-linked courses 
Á 10 percentage point  increase in retention rate of students who have taken paired courses  

References 

Boylan, H. R. (2002). What Works: Research-Based Best Practices in Developmental Education. Boone, NC: National Center for Developmental 
Education. 

Parmer, P.A., & Cuttler, J.C. (2006). Does Student Engagement Go Hand in Hand with Student Success?τCCSSE as a Predictor of Student Success, 
presented at the AIR Forum, Kansas City, 2007 
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Work Plan Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff Budget 

Share a community-focused writing assignment 
between Level I English (ENG 095) and Introduction to 
American Government (PLS 141) for Fall 2008.  

X    Deborah Dean & 
Dennis Duggan 

 

Plan for full linking of one section each of ENG 095 and 
PLS 141 for Winter 2009. 

X    Deborah Dean & 
Dennis Duggan 

$250 

Faculty in-service workshop on learning communities  X X X X Dean of Instruction Budgeted in fac. Dev. 

Research other successful models of paired and linked 
courses, travel to other MI community college.  

X    Deborah Dean & 
Dennis Duggan 

$500 

Align Student Outcomes Assessment (SOAC) initiatives 
with  learning community projects/paired courses, 
using same assessment rubrics  

X X X X SOAC Committee, 
English & Social 
Science faculty 

 

Continuously evaluate success of students in paired 
courses, monitor student evaluations and CATS. 

X X X X English & Social 
Science instructors 

 

Develop linked course options across the college, 
targeting gatekeeper and other high-risk courses. 

 X X X All instructors $500 

Collaborate with Student Services staff in identifying 
students who could most benefit by enrolling in paired 
courses. 

X X X X Dean of Student 
Services, faculty 
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Section III.  Proposal Action Plan and Timeline 
Priority Area 3:  Instructional Methodology       Initiative: Develop Course-Linked Math Tutoring 

To increase the number of students who successfully complete developmental math and move on to successfully complete gatekeeper math 

courses, the College will institute the following: conduct early semester  (2nd week) assessment and mandate course-linked tutoring  to low-

performing students, require individual student conferences to assess progress, develop a  common mid-term exam in addition to the current 

common final exam beginning in Fall 2008, set attendance expectations, take and report attendance to Student Services, and institute the use of 

added resources contained in the Math XL compact disc and the My Skills Tutor computer-based tutorial program.   

 Evidence/ Rationale:    Several institutional and student issues were considered in the development and resulting impact of this strategy:  
Á 12.6% of students in 2004 and 2005 placed into Math 090 the lowest level of Math at North Central. There is a high percentage of non-

success in this course as seen with 2004 and 2005 cohort data, with 29.6% failing and 15.3% withdrawing from the course for a total 
non-success rate of 44.9%.   

Á Most of the students who placed into and attempted Math 090 (79.6%) were part-time students. Non-success rates were significantly 
higher for part- time students at 48.7% compared to 25% for full-time students.  

Á Student focus groups revealed that students like regular feedback, especially an individual assessment session. Students routinely tell us 
that math is a struggle for them.    

Á Students enrolled in developmental math feel uncomfortable and unworthy in our traditional “open to all” math tutoring sessions. 
Á A commitment to use strategies to move students through to gatekeeper courses as effectively as possible.  
Á A commitment to change the current culture of non-mandatory services that would result in a significant increase in student success.  

A strategy successfully used by Norwalk Community College (Norwalk, CT) is holding math recitation sessions outside of the class. These sessions 

are run by both full and part-time faculty. In the 4th semester of math/science recitations, they have shown that students who attended had 

significantly higher pass rates and lower failure rates than students who did not attend. For example: Math results for Spring 2007 semester 

revealed that those who did not attend the recitations had a 57% pass rate and a 16.5 % failure rate; those who did attend had a pass rate of 

83.2% and a failure rate of 5.6%.    

According to information provided by Thomas Bailey (Director, CCRC) at the 2008 Achieving the Dream Strategies Institute, increasing the 

number of levels of math before a student can enter college level mathematics results in fewer students completing all the levels. By offering 

three levels, only 12.2% complete, at two levels 25.5% complete; at one level, 41% complete. Students are passing the lower levels but not 

enrolling for the next level because they believe  they will not get out of the development cycle.   
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Using this research and institutional qualitative data, we developed the initiative to introduce more intrusive but readily available services to 

increase student success in developmental math so students can move on to college level in the fewest number of courses possible.  Expected 

success of this initiative will lead to structure both levels of developmental math courses with linked tutoring, individual assessment reviews, 

attendance expectations and common exams.  

Implementation Plan: 
Á 2008-2009: One day and one evening section of Level 2 Math 090, lowest level math course, will be selected for the Fall 2008 semester.  

An additional section will be added for winter 2009 semester. One is taught by an adjunct and one by a full-time instructor to offer two 
hours a week of tutoring dedicated to the students in their Math 090 class. These courses generally meet twice per week. One hour of 
tutoring would be held before the start of the class each week, and one hour would be held immediately following the course on the 
other day, which we believe will make it more convenient for part-time student to attend; early assessment with mandatory tutoring 
recommendation made for identified low-performing students; common mid-term assessment will be developed, individual conferences 
will be required, attendance taken and communicated to Student Services for advising/early warning alert and use of Math XL compact 
disc and My Skills Tutor as supplemental resources instituted.       

Á 2009-2010: All sections of Level 2 mathematics will have course-linked tutoring, early assessment with mandatory tutoring 
recommendation made for identified low-performing students, common mid-term and individual conferences and attendance system 
and supplemental resources.   Evaluations and refinements made for each semester. 

Á 2010-2011: All sections of Level 2 mathematics continued; two sections of Level 1 introduced in Fall 2010, one additional section added 
in Winter 2011  will have course-linked tutoring, early assessment with mandatory tutoring recommendation made for identified low-
performing students, common mid-term and individual conferences and attendance system and supplemental resources implemented. 
Evaluations and refinements made for each semester. 

Á 2011-2012: All sections of Level 2 mathematics and all sections of Level 1 mathematics have course-linked tutoring, early assessment 
with mandatory tutoring recommendation made for identified low-performing students, common mid-term and individual conferences 
and attendance system and supplemental resources implemented. Evaluations and refinements conducted each year. 

Measurable Changes after Two Years: 
Á 10 percentage point decrease in part-time Math 090 student failure/withdrawal rates from 44% in the 2004 & 2005 cohorts to 34% in 

2010. 
Á Successful completion/ pass rate in all Math 090 increases from 51% in 2004/2005 cohorts to 60% in 2010.   

 
Measurable Changes after Four Years:  
Á Number of students that successfully complete gatekeeper math course increases significantly. 
Á Successful completion rate of Math 090 increases from 51% in the 2004 & 2005 cohorts to 70% in 2012.  



 

29 North Central Michigan College                                                                                                                                                                                                                 Action Plans 

 

Work Plan Year 

One 

Year 

Two 

Year 

Three 

Year 

Four 

Lead Staff Budget 

Summer 2008 – correlate tutor software (MATH XL and My Skills 
Tutor) to MTH 090 textbook, revise syllabus to include new 
policies: early assessment, common midterm, and common final; 
low-performing students required to attend at least one course-
linked tutoring session per week; students allowed to retake each 
test once after attending session; individual appointments will be 
set with each student to assess progress; attendance taken and 
reported to Student Services for early alert notification. Meet with 
MTH 090 faculty member selected to implement strategy to 
explain software, policies, and record keeping.  (1 hour 
development plus 1 hour meeting @44.80 for lead instructor, 
39.20 for adjunct) 

X    Lead developmental 
math instructor 

$128.80 

Two sections of MTH 090 selected in Fall 2008.  One taught by full-
time faculty, the other taught by adjunct faculty.  Sign-in sheets 
are created.  ($18/hr times two hr/wk adjunct and one hr/wk full-
time, one hr/wk full-time is contracted office hour) 

X    Involved faculty , lead 
developmental math 
instructor 

$864 

Meet with instructor of section of MTH 090 to be added in Winter 
2009.  (one hr meeting) 

X    Involved faculty , lead 
developmental math 
instructor 

$84 

Plan implemented in additional MTH 090 section Winter 2009.  
($18/hr times two hr/wk times two adjunct and one hr/wk full-
time, one hr/wk full-time is contracted office hour) 

X    Involved faculty , lead 
developmental math 
instructor 

$1440 

Meet with MTH 090 instructors during Summer 2009 to 
explain/discuss strategy/findings.   

 X   Involved faculty , lead 
developmental math 
instructor 

$250 

All instructors of MTH 090 are meeting with their students two 
additional hrs/week.   

 X X X Involved faculty , lead 
developmental math 
instructor 

$16325 

Meet with new adjuncts prior to each semester  X X X Involved faculty , lead 
developmental math 
instructor 

$600 

Summer 2010 – correlate tutor software (MATH XL & My Skills 
Tutor) to MTH 096/106 textbook, revise syllabus to include new 
policies: early assessment, common midterm, and common final; 
low-performing students required to attend at least one course-
linked tutoring session per week; students allowed to retake each 
test once after attending session; individual appointments will be 

  X  Lead developmental 
math instructor 

$230.50 
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set with each student to assess progress; attendance taken and 
reported to Student Services for early alert notification. Meet with 
MTH 090 faculty member selected to implement strategy to 
explain software, policies, and record keeping.   

Two sections of MTH 096/106 selected in Fall 2010.  One taught by 
full-time faculty, the other taught by adjunct faculty.  Sign-in 
sheets are created. 

  X  Involved faculty , lead 
developmental math 
instructor 

$912 

Meet with instructor of section of MTH 096/106 to be added in 
Winter 2011.   

  X  Involved faculty , lead 
developmental math 
instructor 

$88 

Plan implemented in additional MTH 096/106 section Winter 
2011. 

  X  Involved faculty , lead 
developmental math 
instructor 

$1520 

Meet with MTH 096/106 instructors during Summer 2011 to 
explain/discuss strategy/findings. 

   X Involved faculty , lead 
developmental math 
instructor 

$300 

All instructors of MTH 096/106 are meeting with their students 
two additional hours/week.   

   X Involved faculty , lead 
developmental math 
instructor 

$2762 

Record keeping, examination of data and results X X X X I R, AtD Core team, 
Lead developmental 
math instructor 

$375 
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Section III.  Proposal Action Plan and Timeline 

Priority Area 3:  Instructional Methodology Initiative: Increase Active and Collaborative Learning through Faculty Development / 

Faculty Innovation Grants 

This initiative is an investment in the success of students by increasing the use of active and collaborative learning methodologies in the 

classroom.  Faculty development opportunities will give instructors a wider array of teaching tools to increase active and collaborative learning 

in their classrooms to increase student engagement.  North Central will develop a yearly program of professional development opportunities 

that target active and collaborative teaching methodologies.  These opportunities will open the doors for all faculty to become actively engaged 

in improving student outcomes in their classrooms and involved in the Achieving the Dream initiative.  In addition, a Faculty Innovation Grant 

program will be made available to full- and part-time faculty beginning Fall 2009 to support the adoption of new methodologies.  The Core Team 

will develop FIG guidelines and award the grants.  Faculty will be expected to collect data and report on outcomes to the College community.  In 

order to measure student engagement, CCSSE will be administered in the first and fourth years.  

Evidence/Rationale: The number of comments made in student focus groups, in faculty fishbone exercises, and in discussion of instructional 

methodologies held in Fall 2007 and Winter 2008, reinforced the importance of the instructor and instructional methodology in the classroom.   

A 2005-2006 study of students at Sinclair Community College showed that active and collaborative learning was a significant predictor of 

retention and grade point average.  In “Research on the Impact of Student Engagement on Student Success” from the Professional Development 

Center at San Jacinto College, we find overwhelming evidence that shows the use of active and collaborative instructional methods can increase 

student success. “CCSSE data indicate that overall, the most successful engagement strategies are likely to happen in the classroom”.  And 

further “research shows that active and collaborative learning is broadly related to a range of student outcomes, including persistence and 

academic achievement.  Colleges and their faculty can play to the strength of in-class engagement and maximize use of instructional approaches 

that engage students” (2007 findings, p17).  

Implementation Plan: 
Á 2008-2009: Administer CCSSE to students and faculty and establish benchmarks for engagement. Offer at least two staff development 

programs for full- and part-time faculty. Host CCSSE facilitator on campus. 

Á 2009-2010: Award initial round of Faculty Innovation Grants. Continue to offer staff development programs for full- and part-time 

faculty. Administer interim classroom measurement of engagement. 

Á 2010-2011: Continue to award Faculty Innovation Grants for active and collaborative learning initiatives and continue staff development 

programming. Administer interim classroom measurement of engagement. 
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Á 2011-2012: Continue staff development programming.  Re-administer CCSSE to students and faculty. Significant increase in the number 

of Faculty Innovation Grants awarded and demonstrated use of active and collaborative learning methodologies.  Using the results and a 

CCSSE facilitator, evaluate completion of benchmarks and continue development of strategies. 

Measurable Changes after Two Years:   
Á 13 faculty members apply for Faculty Innovation Grants (FIGs) 
Á Up to $10,000 of FIGs are awarded each year 
Á CCSSE is used to set benchmarks and priorities for improving student and instructional methodologies 
Á 100% of faculty receiving FIGs report their findings  
Á 60% of these new methods will have demonstrated  positive impact on course success and student retention 
Á 40% of attendees of staff development programs utilize new techniques from a workshop in syllabi and course materials  
Á An interim measurement tool of student engagement is administered         

Measurable Changes after Four Years:   
Á 39 faculty members have applied for Faculty Innovation Grants 
Á Up to $30,000 of FIGs have been awarded  
Á A rating of  3 “Often” or 4“Very often” for five out of the seven factors of Active and Collaborative Learning Category of CCSSE is 

achieved 
Á 80% of attendees of staff development programs utilize new techniques from a workshop in syllabi and course materials 

 

Work Plan Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff Budget 

Survey  Faculty (Using CCSSE survey tool) X   X IR and Dean of 
Instruction 

$12000 

Survey Students (Using CCSSE survey tool) X   X IR and Dean of 
Instruction 

 

Create Benchmarks for outcomes X    Data Team  

CCSSE outcome evaluation discussion with Core Team X   X Dean of Instruction  

Host CCSSE facilitator on campus to assist in delivering outcome 
information and developing strategies from survey with faculty 
and administration  

X   X Dean of Instruction $3000 

Develop Guidelines, Application, & Selection Criteria for Faculty 
Innovation Grants 

X    Core Team  
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Award Faculty Innovation Grants  X X X Core Team $10000/year 

Coordinate Staff Development Programs for faculty X X X X Dean of Instruction 
and Associate Deans  

$10000/year 

Assess changes in rates of student retention, success, & 
program completion 

 X X X Faculty, Associate 
Deans, and Data Team  
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Attachment B: Biographical Sketches 

Julieanne Tobin is the Director of Enrollment Management and our Core Team Leader for 
Achieving the Dream. She graduated from Wayne State University with a Bachelor’s degree in 
family and consumer resources and from Central Michigan University with a Master of Science 
degree in administration.  Ms. Tobin has been at North Central Michigan College since 2001. 
Prior to North Central, she worked in enrollment management and financial aid at many 
Michigan universities and community colleges. She began her professional career as a social 
service case manager for the Lorain County Welfare Department in Ohio.       

Samantha McLin has been the Associate Dean of Liberal Arts since 2006. She serves on campus 
committees focused on student outcomes and curriculum review. She graduated with an 
Associate’s degree from Moberly Area Community College before receiving a Bachelor’s degree 
in Secondary Education with a focus on Social Science. At Central Missouri State University, she 
was awarded a Master’s degree in history. At Coffeyville Community College, she was an 
instructor and advisor in addition to working with institutional assessment before being 
appointed Division Chair of Social Science. As Associate Dean of Liberal Arts, Ms. McLin 
oversees instruction and scheduling for a wide range of disciplines, including all of the College’s 
developmental courses. 

Kathryn Flewelling is the Director of Learning Support Services. She received her Bachelor’s 
degree in English from Western Michigan University and her Master’s of Fine Arts degree in 
creative writing from The Ohio State University.  She began teaching English in 1994 and taught 
full- and part-time for 10 years in both community colleges and universities.  Ms. Flewelling 
became the Director of the Learning Support Services at North Central Michigan College in 2003 
where she oversees tutoring, disability services, assessment testing, and the computer lab/skills 
center.   

Cameron Brunet-Koch, Ph. D., has been North Central Michigan College’s president since 2001.  
She serves on the Core Team and chairs the campus Strategic Planning committee. She earned 
a Master’s degree in college student personnel from Michigan State University and her 
doctorate from the University of Michigan.  She worked at Oakland University in Student 
Services and later became Dean of Students at West Shore Community College.  In 1997, she 
came to North Central as Dean of Student Service before being appointed president.   

Timothy Dykstra, Ph. D., is the College’s Dean of Instruction. He earned a Bachelor’s degree in 
English from Hope College and a Master’s degree and Doctorate in English from The Ohio State 
University.  He taught developmental English at Franklin University in Columbus, OH.  He was 
appointed department chairperson for English, mathematics, reading, and study skills. Dr. 
Dykstra moved to New York to become an associate dean, and then to Michigan where he has 
served at three different community colleges as chief academic officer prior to assuming his 
current position at North Central Michigan College.  

Naomi DeWinter is the Dean of Student Services at North Central Michigan College. Her career 
in student services began at Eastern Michigan University where she received a Bachelor’s 
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degree in language and international trade and a Master’s degree in college student personnel. 
Her first experience with community colleges was as an admissions recruiter at Oakland 
Community College. Ms. DeWinter moved to North Central as Director of Enrollment 
Management and was appointed Dean of Student Services in 2002. She is responsible for 
professional staff and learning support services for students, including tutoring and assessment 
testing, financial aid, admissions, registration, and student housing.  Ms. DeWinter is also the 
treasurer of the Michigan Community College Student Services Association.    

Jennifer Lempke teaches math courses ranging from pre-algebra to calculus.  She holds a 
Bachelor’s degree in mathematics from Pepperdine University and a Master’s degree from 
California State University at Northridge.  Ms. Lempke has taught at North Central Michigan 
College for more than 15 years where her focus has been on developmental mathematics. In 
addition, Ms. Lempke has administered and expanded the college’s tutorial center, and she 
spends many hours tutoring outside the classroom.  Ms. Lempke has developed strategies to 
use hand-held computer survey devices that allow students to respond anonymously to 
questions in her mathematics classes.   

Jami Blaauw-Hara teaches developmental writing, study skills, and reading. She graduated 
from the University of Michigan with a Bachelor’s degree in English and received a Master’s 
degree from Michigan State University in teaching English at the community college. In addition 
to teaching, Ms. Blaauw-Hara is the Developmental Education Coordinator.  Her responsibilities 
include revising and monitoring developmental education at the College. She is a fellow of the 
National Writing Project and spent many years in publishing as an editor and writer.  

Rod Anderson has taught economics and business at North Central Michigan College since the 
fall of 2001.  He also serves as chairperson of the college’s curriculum review committee. Mr. 
Anderson has a Bachelor’s degree in economics from Wheaton College and a Master’s degree 
in applied economics from Montana State University-Bozeman.  Prior to coming to North 
Central, he was an economic research analyst for the W.E. Upjohn Institute for Employment 
Research and an adjunct instructor in economics at Kalamazoo Valley Community College. 

Dennis Duggan teaches American government, sociology of marriage and family, death and 
dying, and the history of religion in the U.S. for North Central Michigan College. He also serves 
on the College’s student outcomes assessment committee.  He holds a Bachelor’s degree from 
Ohio Dominican College in political science, a Master’s degree in public administration from the 
University of Texas at San Antonio, and a Master’s of divinity from St. John’s University. He 
served in the military for many years, including time as a helicopter air-ambulance pilot in 
Vietnam and medical planner at the Army Medical Command Europe.  He was awarded the 
Distinguished Flying Cross, Bronze Star and 19 Air Medals. In 2003, Mr. Duggan accepted his 
current position as full-time instructor of political science and sociology.  

Robert Marsh, Ph. D., is the Associate Dean of Occupational Programs and the chair of our 
Achieving the Dream Data Team. He earned Bachelor’s degrees in mechanical engineering and 
mathematics from the University of California at Santa Barbara.  He earned a Master’s degree 
in business administration from Lake Superior State University and his Doctorate from Michigan 
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State University in operations management and information systems.  Dr. Marsh served for five 
years as a faculty member in business and information systems at Lake Superior State 
University.  In 2001, he was appointed to his current position at North Central Michigan College.  
He supervises the business and technology faculty, develops schedules and programs, and is 
the College’s occupational contact person with the State of Michigan.  

Renee DeYoung was appointed Registrar at North Central Michigan College in February, 2008.  
In that capacity, she is responsible for all aspects of academic records including registration, 
transcripts, and grading functions.  She oversees many of the online functions that are used by 
North Central students.  She joined the North Central staff in 2002 as Administrative Assistant 
to the Dean of Instruction.   Ms. DeYoung graduated from Goshen College with a Bachelor’s 
degree in education. She is currently pursuing a Master’s degree in business administration 
from Lawrence Technological University.  

Paula Welmers, Ed. D., has been a counselor at North Central since 1975.  She earned a 
Bachelor’s degree in journalism and art history from the University of Michigan in 1972, a 
Master’s degree in guidance and counseling from the University of Michigan in 1974, and a 
Doctorate in educational leadership from Eastern Michigan University in 2002.   During her long 
career at North Central, Dr. Welmers has been involved with many activities to promote 
student success.  She created an orientation program, developed career testing opportunities, 
initiated a chapter of Phi Theta Kappa, and provided support groups for special population 
students.  Dr. Welmers has been involved with the Achieving the Dream initiative since its 
inception and has helped to write the priority area dealing with advising.  


